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Abstract
Background  Individuals with social, mental health and/or addiction issues often face significant barriers to 
accessing, maintaining, and re-entering education or employment. Exclusion from these domains is linked to feelings 
of marginalization, hopelessness, and a reduced sense of significance.

Methods  In our study, following the phenomenological reflexive lifeworld research approach, we conducted 11 
interviews with young people facing social, mental health and/or addiction issues, who have experienced being 
out of school and work. The aim was to explore the potential of art-based vocational rehabilitation (ABVR) from the 
perspective of young people.

Results  The essential meaning of ABVR can be understood as a starting point on a journey for young people with 
complex issues in becoming valued members of society. The essential meaning is further explicated through its five 
constituents: [1] experiencing a sense of belonging [2], building friendship [3], empowering through goal-oriented 
rehabilitation [4], developing authenticity, and [5] believing that one matters.

Conclusions  Participation in ABVR reshaped young people’s self-perceptions, their confidence in their abilities, 
and their sense of significance to others. Despite once living on the borders of society, they joined a community of 
like-minded peers, contributing value and feeling that they matter. Altogether, attending ABVR supported a sense of 
citizenship and mattering.
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Introduction
This study explores the potential of art-based vocational 
rehabilitation (ABVR) to enhance education and employ-
ment for young people with social, mental health and 
addiction issues. Research has identified a link between 
young people’s mental health and substance use issues 
and their lack of engagement in education, employment 
or vocational training [1, 2]. In Norway, this concern is 
particularly acute, as young people not in education, 
employment, or training (NEETs) exhibit higher rates of 
psychosocial and health issues compared to their Euro-
pean counterparts [3, 4]. Norwegian NEETs are six times 
more likely to experience depression and four times more 
likely to report low life satisfaction than EU NEETs, who 
themselves face double the risk in both categories com-
pared to the general youth population. These findings 
suggest that mental health issues are critical factors, 
reciprocally connected to NEET status [4].

To address this issue and promote educational attain-
ment and workforce participation [5], targeted policies 
emphasizing early and intensive follow-up are crucial 
[6, 7]. However, Bond et al. [8] note that evidence-based 
vocational programs specifically targeting young popula-
tions remain scarce. Their evaluation of Individual Place-
ment and Support (IPS), originally designed for adults 
with severe mental illness, demonstrated improved 
employment outcomes but limited impact on educa-
tional attainment. Similarly, a 2024 review by Stea et al. 
[9] found mixed results in interventions targeting NEETs, 
with five of nine studies reporting positive employment 
outcomes and three showing effects on education or 
training. Secondary benefits included improved mental 
health, self-esteem, and self-efficacy, as well as reduced 
health complaints and substance use. Young people with 
social, mental health, and addiction issues present unique 
challenges in assessing work, education, and vocational 
training [10–12]. This underscores the importance of ini-
tiatives like the “Youth Guarantee”, which advocates per-
sonalized and intensive support to increase success rates 
for NEETs. By fostering effective follow-up, it aims to 
reduce risks of social exclusion, hopelessness, and depen-
dence on public benefits [13].

For young people, the Norwegian Labour and Welfare 
Administration (NAV) provides forms of social and eco-
nomic security while encouraging transitions to activity 
and employment [14, 15]. NAV’s vocational rehabilitation 
services include tailored activities designed to strengthen 
individuals’ competencies and work readiness, thereby 
alleviating the adverse effects of unemployment [14]. 
Among these services, some employ ABVR to assist 
young people in overcoming barriers to education and 
employment.

Evidence indicates that art-based activities enhance 
health, wellbeing [16] and support mental health 

recovery [17, 18]. These activities are employed in vari-
ous settings, including schools, community centers, 
hospitals, juvenile justice system, for purposes such as 
substance use prevention [19], relapse prevention [20], 
fostering mindfulness [21], building resilience [22], 
behavioral change [23] and promoting social and mental 
wellbeing [24, 25]. Key outcomes of art-based activities 
among young people include increased sense of belong-
ing, resilience, knowledge, and ability to cope with diffi-
cult emotions and challenging situations [19, 22, 26, 27]. 
According to Golden et al. [28], the implementation of 
art-based activities for young people with complex issues 
offers an effective, accessible, and adaptable solution. 
However, some research questions the critical role of art-
based activities in promoting health and reducing social 
and health inequalities, calling for more critical investiga-
tion into the topic [29].

Research on the labor market outcomes of art-based 
activities among young people are limited. However, 
Calero et al. [30] state that such activities can be an effec-
tive alternative to traditional pedagogical approaches to 
youth vocational training. Furthermore, Bruun et al. [31] 
found that participating in art-based activities influenced 
unemployed people’s confidence, motivation, and abil-
ity to obtain and maintain work and education. Never-
theless, given the lack of additional research, knowledge 
about the power of such activities in vocational rehabili-
tation remains slim.

Art-based vocational rehabilitation offers a valuable 
avenue for building networks of support. By participat-
ing in collaborative activities, young people can establish 
connections through shared creative experiences, with 
the arts serving as a “common third” that fosters mutual 
engagement and understanding. According to Fyhn 
et al. [32], relational challenges and a lack of belonging 
are among the most significant risk factors for NEETs 
in Norway. Addressing these relational deficits is criti-
cal, as supportive relationships in everyday life—includ-
ing those with professionals possessing strong relational 
competencies—constitute essential protective factors. 
These relationships are pivotal in enabling young people 
to re-engage with education, training, or employment. 
The importance of these protective factors aligns with the 
theoretical frameworks underpinning this study. Drawing 
from theories on mattering [33–36] and citizenship [37, 
38] the research explores how fostering a sense of belong-
ing and agency can empower young individuals. These 
frameworks are briefly outlined in the following sections.

In this study, we build from Prilleltensky’s definition 
of mattering as an ideal state of complementary, highly 
interdependent psychological experiences: being val-
ued and adding value—to oneself, others, work, and the 
broader community and society [36]. Being valued refers 
to feeling recognized, accepted, appreciated, and seen by 
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others in ways that foster a sense of belonging and iden-
tity, while providing individuals with the assurance of 
their importance within relationships, organizations, and 
society. Adding value, on the other hand, involves mak-
ing meaningful contributions that benefit oneself, others, 
organizations, and society at large. This entails engaging 
in purposeful actions that promote personal growth, sup-
port others, and address larger societal needs, thereby 
reinforcing self-worth and fostering a purpose-driven life 
[33]. If activities, relationships, and societies focus solely 
on individualistic experiences of “being valued,” they risk 
fostering “I-cultures” characterized by competition and 
narcissism. Thus, the need to feel valued must be bal-
anced with the equally fundamental need to add value, 
aligning with the creation of “we-cultures” founded on 
reciprocal support.

While individuals may feel connected to groups and 
communities, such as through arts-based activities, they 
may not always perceive their contributions as valued 
or their dignity as upheld. Achieving a balance between 
being valued and adding value requires consistent atten-
tion to conditions that nurture a sense of mattering [34]. 
These conditions are deeply connected to social deter-
minants of health and the structural and relational root 
causes that shape experiences of mattering and overall 
well-being. Prilleltensky [34, 36] underscores the impor-
tance of enhancing agency and empowerment, par-
ticularly for those most affected by social and work-life 
exclusion, enabling them to actively influence the factors 
that shape their lives.

Accordingly, experiences of mattering represent a nec-
essary progression from mere feelings of belonging to 
active and equitable citizenship [34–36]. This concept 
emphasize the importance of empowerment, agency, 
and meaningful participation, thereby facilitating social 
change through inclusive social engagement [39, 40]. To 
complement theories of mattering, we use Rowe’s [38] 
citizenship framework, which identifies five core ele-
ments—rights, responsibilities, roles, resources, and rela-
tionships—that collectively foster social inclusion and 
participation. According to Ponce and Rowe [37], it is the 
responsibility of social services and society to support the 
full citizenship of individuals with disabilities by ensur-
ing access to these elements, including education and 
employment opportunities.

Given the scarcity of effective employment services for 
young people [8], this study examines the experiences of 
young individuals with social, mental health, and addic-
tion issues who have been out of school and work. It 
explores the potential of art-based activities in facilitat-
ing their access, maintenance, and return to work and 
education. This research provides new insights into the 
vocational and non-vocational impacts of these activi-
ties from the youths’ perspective, which has been scarcely 

explored before. The research question addressed is: 
What are the experiences of young people with social, 
mental health, and addiction issues participating in arts-
based vocational rehabilitation, and how do these activi-
ties facilitate their access to, maintenance of, and return 
to work and education?

Method
To explore how individuals live through, experience, act 
out, and describe an everyday phenomenon, we adopted 
Dahlberg et al.’s [41] phenomenological reflexive lifeworld 
research (RLR) approach. This approach assumes that 
uncovering ABVR’s potential requires an open engage-
ment with the lifeworld of those who have experienced 
the phenomenon in question. Such openness, termed a 
“bridled attitude” [41], involves being present and main-
taining awareness of the evolving understanding of the 
phenomenon and its multiple meanings.

Setting
As part of a research project addressing ABVR for young 
adults in Norway, we examined two ABVR programs for 
young adults in NAV. Both programs are group-based 
and target young, unemployed people struggling with 
challenges due to mental health conditions, social and/
or addiction disorders, isolation, disrupted circadian 
rhythms, and/or lack of mastery, as well as with finding 
meaning or motivation in life. Overall, the programs aim 
to identify young people’s interest and skills and there-
after facilitate their transitions to work, education, or 
training.

Program I is a group-based music program led by a 
musician employed by NAV. The program is offered in a 
community building with space for rehearsals and con-
certs; the program’s group uses the building in the day-
time, while the building is open to the community during 
evenings and weekends. Participating in the program 
involves [1] producing music (e.g., creating music, writ-
ing lyrics, recording music, and being part of the house 
band; and [2] promoting events and concerts at the com-
munity building and at other venues in the city and sur-
rounding area. The program operates Monday through 
Thursday from 09:00 to 15:00.

By contrast, Program II, now defunct, was a group-
based music and media program financed by NAV but 
run by a private provider. The program’s staff included 
a coach, a musician, and a sound, light, and media tech-
nician. In 2020, the program ended after 8 years despite 
its high rate of success in placing young people in work, 
education, and training. During its years of operation, 
the program was offered at several locations, each with 
its own creative space. Participants largely performed 
self-produced works and engaged in different kinds of 
creative productions in the education, health, and/or 
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cultural sectors at the local, regional, and national lev-
els. The program operated every weekday from 09:00 to 
15:00.

Data collection
The data for this study derived from a research project 
on ABVR for young people in Norway. Two contact per-
sons, or gatekeepers, were established, one at each NAV 
office. They were responsible for recruiting participants 
based on the inclusion criteria: [1] participants had to be 
between 16 and 35 years old, and [2] currently partici-
pating or having previously participated in an art-based 
vocational program aimed at young people who are out 
of school or work. To ensure rich data variation, we also 
asked gatekeepers to invite participants who differed in 
age, gender, roles, and program attendance duration, and 
satisfaction.

Since the sample size in RLR could not be pinpointed 
before the examined project was underway, we began 
our study with eight participants and were prepared to 
include additional participants as the study continued. 
Due to the complexity of the phenomenon and the need 
for rich data variation, we expanded the sample to 11 
young people, aged 21 to 31. Variation in data is crucial in 
reflective lifeworld research to provide a comprehensive 
understanding of the phenomenon. Saturation is viewed 
not as the absence of new information, but as achieving 
a rich, varied understanding that captures the depth and 
complexity of lived experiences [41].

Information sheets detailing the study’s nature, pur-
pose, and participation requirements were provided 
digitally to the gatekeepers, who then forwarded them to 
prospective participants in person, over the phone, and/
or via email. Those interested in the study either con-
tacted the first author directly or allowed the gatekeeper 
to share their contact information so we could provide 
more details, and they could decide whether to partici-
pate in an interview.

To collect data, we conducted semi structured inter-
views. The interviews were conducted in a conversa-
tional format and followed the principles of an open RLR 
approach with the aim of understanding the meaning of 
a phenomenon in everyday life. All interviews were con-
ducted by the first author and began with the question, 
“Would you please describe the art-based program that 
you attend(ed)) at?” The participants were encouraged to 
speak freely and to describe their experiences in as much 
detail as possible. During the interviews, the first author 
posed additional questions, including “Would you please 
tell me when and how you have been/were affiliated with 
the art-based program?”; “Would you describe your role 
and tasks in the program?”; and “What experiences have 
you had/did you have with the program?” For an even 
deeper understanding, follow-up questions were also 

posed, including “Would you please give an example?”; 
“Would you elaborate on that?”; and “Would you please 
describe what you mean by that?”

Data collection proceeded from August 2021 to August 
2023. Most interviews were conducted in person at the 
location of the art-based program or at the university 
where the first author is employed; all the other inter-
views were conducted virtually. The interviews ranged 
from 30 to 75  min in length, were audio-recorded, and 
were later transcribed verbatim.

Data analysis
In analyzing the data, we adopted an attitude of alert-
ness, allowing the phenomenon to reveal itself using the 
RLR approach [41]. The researcher acted as a “hunter 
of meanings”, delving below the surface to seek a deeper 
understanding beyond initial appearances. This approach 
involved observing what was given rather than hastily 
determining its meaning. To achieve our goal of “mak-
ing definite what is indefinite,” we had to “dwell” with the 
phenomenon as long as possible [41].

Reflexivity was integral to ensuring the validity and 
reliability of our findings. This involved continuous self-
awareness and critical reflection by the researcher. We 
employed “bridling”, which entails refraining from pre-
understanding and setting aside personal beliefs, theo-
ries, and assumptions that could limit openness [41]. To 
maintain reflexivity throughout the process, preliminary 
findings were discussed with various stakeholders, which 
was crucial as the initial analysis was conducted solely by 
the first author.

In the first step of analysis, the first author read and 
reread the interview transcripts multiple times to grasp 
each as a whole. This step was deeply reflective, with the 
author continuously noting down reflections and ques-
tions that arose during the reading. These annotations 
were central when organizing the data into smaller parts, 
“meaning units”, keeping them as close as possible to the 
original statements. The first author maintained self-
awareness by continuously questioning how personal 
biases could influence the organization of data, particu-
larly regarding mental health recovery. This reflexive 
approach was integral to the analysis, ensuring that the 
interpretations remained grounded in the participants’ 
original statements. The meaning units were then orga-
nized into clusters and named [41]. To enhance under-
standing and reflexivity, the first author presented and 
discussed the findings with various stakeholders, includ-
ing individuals out of school and work, NAV staff and 
managers, health- and social workers, and researchers at 
meetings, workshops and conferences. The first author 
encouraged stakeholders to share their diverse perspec-
tives, ensuring a comprehensive and reflective analysis. 
At that time, four thematic groupings of meaning, or 
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clusters, were presented: [1] social network; [2] belong-
ing; [3] authenticity; and [4] positive experiences. Based 
upon their feedback and discussion, the first author revis-
ited the data and refined the analysis. Throughout this 
iterative process, the first author engaged in discussions 
with the second author and the research group in men-
tal health, with which the first author is affiliated. These 
discussions were crucial for challenging and refining the 
emerging essence and its interpretation. By actively lis-
tening to and incorporating the insights and critiques 
from co-author and researchers in the mental health 
research group, the first author was able to deepen the 
understanding and enhance the robustness of the analy-
sis. During this process, it became clear that the meaning 
of having concrete goals to work towards and believing 
that one matters were not sufficiently highlighted in the 
data, necessitating a greater emphasis on these aspects. 
Finally, the clusters were organized into patterns that 
collectively generated a structure of meaning, represent-
ing the essence (i.e., core meaning) of the ABVR and its 
constituent parts: [1] experiencing a sense of belonging 
[2], building friendship; [3] empowering through goal-
oriented rehabilitation; [4] developing authenticity, and 
[5] believing that one matters. In this final step, the sec-
ond author and the research group in mental health were 
actively involved, challenging the essence and its inter-
pretation, and discussing its theoretical and research 
implications.

Ethical considerations
Our study was assessed by the Centre for Research Data 
(No.783042). A pre-assessment request for the study was 
also submitted to the Committee for Medical and Health 
Research. Because the committee (No. 309516) consid-
ered the study to not be a medical or health-related proj-
ect, it fell outside the Health Research Act and was thus 
not subject to further ethical approval.

Findings
In its essential meaning, ABVR can be described as a 
journey toward full membership in society. Entering 
ABVR can transform young people’s understanding of 
who they are, what they can achieve, and what signifi-
cance they have for others. The young people who par-
ticipated in ABVR became part of a community of peers 
with different experiences, competencies, and aims in life 
who created memorable experiences together. They were 
provided with access to a medium that made it possible 
to identify, understand, and express their own feelings. 
They also came to believe in their personal value by vir-
tue of their being human and their ability to contribute to 
their own lives and the lives of others.

That essential meaning was broken down into five 
constituent parts: [1] experiencing a sense of belonging 

[2], building friendship [3], empowering through goal-
oriented rehabilitation [4], developing authenticity, and 
[5] believing that one matters. Those constituent parts 
represent different aspects of the phenomenon but are 
not mutually exclusive. On the contrary, they somewhat 
overlap and together form the phenomenon as a whole.

Experiencing a sense of belonging
Young people with social, mental health, and addiction 
issues who are not in employment, training, or educa-
tion can experience existence outside their communi-
ties. In characterizing their everyday lives, participants 
described being isolated at home and feeling alone in the 
world. However, their comments highlighted the impor-
tance of being included in a community. In ABVR, they 
could meet in person and be part of a group with like-
minded people, even during the COVID-19 pandemic.

As Ibrahim described it,

When you have nothing to do in your everyday life, 
as in my case—I just sat in my room and played 
computer games—then you’re locked in with your-
self, doing nothing more than looking at a PC screen, 
day in and day out. Then you become trapped. In 
ABVR, I became part of a group. (Ibrahim)

For those spending most of their time alone, ABVR 
became a long-awaited social meeting place and a sup-
port in creating a routine.

You get a place to go where you can do things. Doing 
something is great when you’re at home almost all of 
the time. I’m a routine-oriented person, so it’s nice to 
come two days a week to sing and play with a whole 
bunch of people. (Bea)

The fact that ABVR targets young people with various 
issues helped to create a sense of belonging: “It may not 
be so nice to say that it’s fine that everyone’s struggling 
with something. However, when you struggle, it’s nicer to 
be together with other people who are having the same 
experience” (Kaira).

A “we culture” arose by participating in ABVR. The 
participants reported experiencing that they no longer 
felt alone with their problems. Instead, they became a 
relationally tight-knit group that supported and helped 
each other and, as a result, became stronger together:

Most of us were far from the normal life. We were 
there together and tried figuring out what to do 
together. We could scream together, we could yell at 
each other, but we could also agree. We were almost 
like siblings. Indeed, the respect that arose became 
essential. (Milla)
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They thus gained a sense of inclusion and became part of 
a community, or “a herd.” The people in ABVR became 
their herd in a community where they felt a sense of 
belonging.

Building friendships
ABVR created social bonds between young people. As 
Ailo put it, “The strength of [ABVR] is socialization.” 
Before participants entered ABVR, their social contact 
with peers was limited. Several expressed missing inter-
actions with people their own age but were simultane-
ously unsure whether they knew the social codes in youth 
environments or had developed sufficient social skills to 
know how to behave in different situations that could 
arise:

Coming here, being able to be with someone and 
doing things together, makes a big difference when 
you haven’t experienced that otherwise. Being social, 
being with someone, expanded my bubble to be able 
to be more receptive to people and new things. I’ve 
formed greater social bonds as a result. (Bea)

Although some participants already had social networks 
that they expanded by getting to know new people, oth-
ers reported that friendship was virtually absent in their 
lives before they attended ABVR: “I went from having 
almost no friends when I came here to having many good 
friends” (Bea).

Young people who had previously been bullied by peers 
could experience a feeling of being insecure in social 
gatherings. In ABVR, participants were given the time 
and security to have positive experiences interacting with 
peers. In that light, ABVR became an important arena to 
practice socially interacting with peers and forging close 
ties with individuals their own age:

[Being in ABVR] has helped a lot. What I feel most 
is that it’s much easier now than when I started 
here to talk to people, to socialize, and to associate 
with people my own age. I struggle a lot with anx-
iety, and the reason why is that I was bullied very 
severely.… I’m very insecure around people my own 
age. And, as a result, I haven’t had many friends. 
So, it’s helped a lot already. Like today, for example, 
I’ve been sitting and chatting all day with different 
people. (Frida)

However, this was not something that came immediately 
or naturally from day one; some participants needed a 
long time to experience it.

By contrast, one participant had never struggled in 
social settings and had a significant social network. 
Upon witnessing how much the other participants had 

struggled; he decided to make his own network available 
to them. That gesture cost him little but had a significant 
impact for his peers:

I’ve always had a lot of friends, always been social. 
So I’m in a position to make a positive contribution 
to others. They really appreciate it, because it pro-
vides them with other opportunities. (Gabriel)

However, for the vast majority of participants, ABVR 
became a place where they could form social bonds. As 
a result, some participants established new networks, 
while others expanded theirs with others in the program.

Empowering through goal-oriented rehabilitation
Young people with social, mental health, and addic-
tion issues can struggle with a lack of motivation in life, 
particularly if they have neither identified nor set con-
crete goals that they could work toward. Without having 
future plans and dreams, participants struggled to have 
a healthy bedtime routine. There were few glimmers of 
light in their lives, and the meaning they found waking 
up in the morning was limited. This was also the case for 
Gabriel when he started ABVR. At first, he was usually 
late, meaning that the house band had to start rehearsal 
without him. A conversation with the staff member about 
his future plans and dreams became a turning point: “I 
was told that if I wanted to be recommended for a job, 
then I’d have to arrive [for rehearsal] on time for at least 
a month straight, to show that I can manage it.” The staff 
member told Gabriel that he saw his outstanding profes-
sional potential but that punctual attendance would be 
crucial if he wanted to succeed on the labor market. If 
Gabriel wanted a recommendation from the staff to make 
a living in the light and sound industry, then he would 
have to improve his morning and bedtime routines. 
With the staff’s recommendation as an incentive to work 
toward achieving a normal circadian rhythm, Gabriel at 
last found motivation to get up in the morning:

For me, it was just a matter of starting to take 
responsibility for myself.… It went rather quickly 
and took only a couple of weeks before the routine 
[morning and bedtime routine] was established. It’s 
interesting what you can achieve when you suddenly 
have the motivation to get up. (Gabriel)

ABVR provided participants with opportunities and 
memorable experiences to overcome personal issues, 
break boundaries, and build confidence, ultimately 
fostering both personal and professional growth. For 
instance, Liam’s experience of overcoming performance 
anxiety gave him affirmation and the belief that he was 
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capable of breaking boundaries in life in general. Lian 
shared:

I had performance anxiety that was out of this 
world. [The music staff] told me to drop it and face 
the situation, to just go ahead and play, plain and 
simple. I ended up playing in the big concert hall; it 
was quite fantastic. I managed to break boundaries, 
get on stage, and play in front of people. I get paid 
to do that today. In my full-time job, I have work 
tasks that differ dramatically from what I’ve done 
before, but you know, I can break boundaries, and 
I truly believe that I can manage it. He [the music 
staff member] was absolutely right: it worked. I have 
taken away the life lesson that it’s [performing on 
stage] not as dangerous as it looks at first glance; you 
just have to try, and when you take the chance, you’ll 
most likely succeed. (Liam)

Some participants expressed concerns about a goal-ori-
ented structure, fearing it might increase their stress and 
exacerbate their experiences of failure. Originally, ABVR 
was intended to be a short-term program focused on 
employment, education and vocational training. How-
ever, in practice, many participants remained in the pro-
gram for extended periods, with the primary aim being 
to lead meaningful lives, where employment or education 
was just one component. Frida, for instance, resisted the 
imposition of specific milestones within a set timeframe, 
stating:

My goal is simply to improve, to function better. 
Completing my education, getting a job, and pursu-
ing further education are my objectives. However, 
setting rigid deadlines only causes stress and leads 
to failure if things don’t go as planned. I know NAV 
operates this way, but I do not. (Frida)

Overall, goal-oriented rehabilitation empowers par-
ticipants by helping them establish healthy routines, 
build confidence, and achieve personal and professional 
growth, even if some initially resist structured goals due 
to stress.

Developing authenticity
Among the participants, it was quite common to feel 
insecure or be afraid of not fitting in. They were used to 
playing roles that they assumed were expected of them 
in order to be accepted or for others to tolerate them. In 
ABVR, however, they gained experience that they could 
fully be themselves, that there was room to show the less 
favorable aspects of themselves, and that there was more 
to life than sunny days:

You fit in the way you are; it’s delicious.… Although 
I’m sometimes in bad shape, I can come here. I can 
sit down and have a cup of coffee. That’s okay. I can 
do the work tasks at my own pace. (Celine)

Bea made this visible by telling her story about not need-
ing to wear a “mask” in ABVR. She learned that she did 
not need to suppress aspects of herself that might differ-
entiate her from other participants:

I no longer feel stressed about being different. When 
you have problems like I do, you disguise yourself 
and put a veil in front of who you really are, so that 
nobody thinks that you’re weird. Here, I’ve learned 
that I don’t have to mask myself. It’s been quite 
important [to learn that]. Because I’ve usually felt 
that showing more of myself is too much for others to 
deal with to the point that they don’t want to hang 
out with me. (Bea)

The participants welcomed finding a way to express how 
they feel inside. As several reported challenges identify-
ing and expressing their emotional lives in words, ABVR 
provided participants with a space where they could dare 
to start expressing how they really feel inside. Milla, one 
of the young participants, described her attendance in 
ABVR as a turning point in her ability to express her feel-
ings. For her, music became important for identifying 
with, understanding, and processing emotions in life that 
she had no language for:

It’s so hard to put things into words, but music makes 
it possible. So, in my worst bouts of depression, I only 
listened to songs about how bad life was.… Today, I 
don’t need to do that. Now, I know myself and have 
no need to use music to understand myself. I have 
the language to talk about it, to express myself. 
(Milla)

In ABVR, the participants were given the opportunity of 
using their experiences and emotions to create lyrics that 
could inform people around them about how they feel 
without having to talk about it:

It’s nice to express my emotions through singing, 
because they are uncomfortable to show or express 
in conversation.… If I’ve had a triggering day, then 
singing helps me. It’s easier to express my emotions 
in lyrics than to talk about them. (Bea)

By participating in ABVR, participants increasingly 
became more honest with themselves and others about 
their personal situations. When Frida began training for 
work, she strove to be open and experienced that doing 
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so created greater understanding and empathy from the 
people around her:

I’ve learned to be more open about it [my situa-
tion]. In my current job, I’ve been very open, told 
them [coworkers] what kind of challenges I struggle 
with, like somatic pain, depression, and anxiety. 
They know that days with lot of pain can be hard for 
me and that I might not be able to show up. Their 
response has been, “We can adjust for that.” That’s 
been very helpful. I don’t need to destroy myself by 
pretending that I’m fine. Instead, I can say “Yes, 
today is a pretty hard day. But I’m here. I don’t know 
if I can stay for the whole day, but I really want to 
try.” Then, they respond, “You stay as long as you 
manage it.” (Bea).

Not everyone felt comfortable sharing their struggles. 
Ailo describes:

I rarely talk about my issues with others. I might say 
I’m tired and lie down during rehearsals, claiming I 
forgot to take my Ritalin. In reality, I burn out both 
physically and mentally. I always give more than I 
can handle, and after a few months, it becomes over-
whelming. I usually end up needing to sleep and 
stay in bed, struggling to get up and participate. 
I’m afraid it will happen again, as it has from high 
school to folk high school, but I have no strategies to 
manage it and can’t share it with other participants 
or NAV staff (Ailo).

Participants were afforded a space where they could 
break down some of the walls that they had built during 
life. Most experienced that it was safe to be genuine and 
that embracing themselves and their emotions was possi-
ble without compromising oneself. The arts thus became 
quite important in their process of becoming authentic.

Believing that one matters
Most participants had long been out of work, educa-
tion, and training and felt as though they were more of 
a burden than a resource. In ABVR, however, they began 
to believe that they matter. They gained the opportunity 
to learn something new but also to teach others. For 
example, David, who had completed higher education in 
music, gained experience with making a contribution by 
sharing his musical expertise:

The others in the group are very good and have lots 
of talent, but they don’t have a background in music 
theory as I do. Therefore, I’ve become a quasi-educa-
tor in the group.… I only play guitar [not his primary 
instrument], because it provides a greater opportu-

nity to show more technical aspects, to explain how 
chords work and how they are built up. (David)

Some participants indeed had limited experience with 
music but could share experiences and skills related to 
other areas of life. That dynamic fostered equality and 
made it visible that everyone could contribute something 
to the group:

I had limited experience [with music], so I’ve learned 
a lot. It was a little nerve-wracking when everyone 
had more musical knowledge than me. At the same 
time, think about how much we can learn from each 
other! During the years I’ve been here, I’ve learned 
a lot, so it’s really been perfect being a novice, par-
ticularly when the others are eager to teach me.… 
For my part, I have relational skills. They refer to me 
a lot when new people arrive in the group, because 
I’m pretty good at spotting people and their needs. 
(Celine)

ABVR offered participants experiences that underscored 
their capacity to make a difference and that their con-
tributions were appreciated and beneficial not only to 
themselves but also to others: value for others, not just 
themselves:

The feeling here is that people need you. I’ve noticed 
that when someone’s away from the group, it quickly 
falls apart. So you kind of don’t want to put the 
others in that situation.… Some days, I can’t man-
age to come because it’s too difficult to walk out the 
door at home. When others later say that those days 
were particularly bad for the group, it’s good to hear. 
(David)

In ABVR, participants were able to create something 
beautiful based on difficult lived situations and emotions. 
That ability was viewed as being not only useful for them-
selves but also important for others who are struggling:

I write about what I struggle with mentally. In that 
sense, writing is a way to process it.… It’s better to 
turn it into a song than to talk about it. That makes 
it a little bit easier. So, I write lyrics to get things 
out of my body. By getting it down on paper, getting 
it formulated, I create something. Then, it’s no lon-
ger just something negative. It’s something new and 
occasionally something beautiful as well. (Frida)

On the whole, ABVR supported the participants by help-
ing them go from feeling inadequate or useless to feeling 
that they had valuable traits and could help others despite 
having problems in their own lives.
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Discussion
Our findings indicate that ABVR can serve as a starting 
point for individuals on their journey to becoming valued 
members of society. In this section, we discuss the essen-
tial meaning of ABVR within the conceptual framework 
of citizenship and mattering.

Our findings indicate that young people in ABVR ini-
tially felt disconnected from mainstream society due to 
isolation at home, limited social networks, and avoidance 
of the education system and labor market. Consequently, 
their perceived degree of citizenship was low. Accord-
ing to Pettersen [42], citizenship can be categorized 
into three classes; full, second-class, and non-citizen. 
The young people in our study were at risk of second-
class citizenship due to their marginalization in society. 
Despite their willingness, their civil rights, including 
social inclusion and participation, were not adequately 
protected. For individuals facing complex issues, striving 
for equal rights equates to striving for full membership in 
society [37, 42]. Ponce and Rowe [37], identify two paths 
to achieving status as a full member of society: [1] put-
ting forth individual effort and receiving support with 
gaining access to full citizenship and [2] asserting soci-
ety’s responsibility to create access to citizenship.

Similar to other vocational programs, ABVR aimed 
to enhance individuals’ knowledge, skills, and opportu-
nities for educational or employment success, thereby 
reducing reliance on sickness, unemployment, and dis-
ability benefits [15]. However, ABVR did not solely focus 
on personal initiative and effort to access the workforce. 
It also emphasized society’s responsibility to provide 
young people with relevant knowledge and skills for the 
labor market. This includes offering necessary opportu-
nities and resources for those with social, mental health 
and addiction issues to manage work, study or train-
ing, thereby facilitating access to citizenship. The young 
people gained access to resources, support, and tools 
to understand themselves, life, and the working world. 
Together, this support strengthened their access to the 
5Rs and their sense of belonging in society. Consistent 
with Rowe [38], our findings illustrate the importance of 
addressing more than just transitions to work, education, 
and training. Emphasizing the emotional needs of young 
people, including forming friendship, fostering a sense of 
belonging, and living authentically, all of which are cen-
tral to empowering agency and achieving full citizenship. 
In that light, participating in vocational rehabilitation can 
contribute to “recovering citizenship” [43].

Our findings also show that the young people in ABVR 
gained a feeling of social worth and being important to 
a group. These experiences can be understood as what 
Prilleltensky [36] has referred to as mattering - that one 
is valued and can add value in their own lives and in 
the wider society. The young people in our study were 

provided with experiences in which they could gain mas-
tery as well as resources and competences that others 
appreciate. Although they all had vulnerable, challenging 
lives, they experienced themselves as being significant 
and as important sources of support for each other [44]. 
According to Prilleltensky [36], the experience of realiz-
ing one’s value has great importance in one’s life, whereas 
a perceived lack of significance tend to accelerate margin-
alization and illness. Because arts-based activities in the 
vocational rehabilitation programs were group-based, the 
young people had to work together, and thereby, develop 
soft skills and creative capabilities. As a result, they 
gained experience with depending on each other in order 
to produce and deliver high-quality musical productions 
and to develop empowerment as citizens. Moreover, their 
peers’ statements that rehearsals fell apart when they 
were not present made them realize their valuable con-
tribution to the group. In line with the conceptual frame-
work of mattering, the participants created a sense of 
worth; they felt valued by others, and they added value 
to the wider community. When they gained the feeling 
of mattering and sensed that they had social worth, their 
experiences could be transferred to other areas of life 
and to their relationships with society at large. Prillelten-
sky & Prillenltensky [34] has underscored that the more 
that individuals feel valued, the greater their confidence 
that they have value to add. That dynamic seemed true 
in our study as well. When the young people felt valued, 
they were able to add value to themselves, the group, and 
society.

The importance of adding value to the self may be at 
the heart of how people come to experience being a full 
member of society [45]. The work that each young person 
performed to embrace themselves and start the process 
of unmasking themselves seemed especially important. 
Without any need to hide aspects of themselves, they 
realized that they could in fact add value and become a 
valued member of society.

Because the young people in our study had not found 
a group to belong to for years, they were social beings 
with a fundamental need to belong [46] and evolution-
arily programmed to seek a “we culture” [34]. In ABVR, 
they were provided access to a community, a “we cul-
ture,” that provides a source of friendship, reciprocity 
and active citizenship. In line with Nord-Baade & Rowe 
[45], the young people learned that they were tolerable 
despite their limitations, while recognizing the warmth 
and appreciation from peers and staff made it possible for 
them to balance adding value to others and adding value 
to themselves. As Prilleltensky [36] has underscored, “To 
feel worthy, we have to feel that we are equal to others 
and that we deserve to be treated with respect.”

Traditionally, vocational rehabilitation has used 
the “train then place” approach, involving stepwise 
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employment preparation through unpaid work, appren-
ticeships, or sheltered training. Recently, there has 
been a shift towards “place then train” approach, which 
secures competitive employment based on participants’ 
goals and provides ongoing support after employment is 
obtained [47]. Research in Norway indicates that the tra-
ditional approach often creates a parallel society rather 
than genuine inclusion and belonging, and can increase 
the distance to employment and education [48–50]. 
The ABVR programs in this study can be seen as either 
“train then place”, using art-based activities as a training 
arena without job placements outside NAV, or as an “in-
between” approach due to their numerous performances. 
Surprisingly, participation in ABVR seemed to increase 
the likelihood, motivation, and confidence to secure 
employment or resume education. It also enhanced non-
vocational outcomes, such as strengthening friendships, 
fostering a sense of belonging, authenticity, and feeling 
valued. This aligns with Stea et al. [9], who found that 
vocational programs can improve secondary outcomes 
related to self-perception and life situation.

Given that participants in this study remained in ABVR 
for 1–2 years, it is reasonable to consider whether IPS 
or other vocational program might be more effective. It 
is important to note that some participants had previ-
ously attempted work placement in companies, both with 
and without staff support, without success. This could 
be due to factors such as timing, feeling unprepared, or 
lacking necessary skills. The success in ABVR may be 
attributed to the ability to begin training at a lower level 
with high flexibility. Similar to Sabella [51], the flexibility 
and supportive environment, including the facility, staff, 
and peers, were crucial. Another factor could be the 
art aspect of the vocational rehabilitation program. As 
Varkøy [52] suggests, the arts provide an opportunity to 
reflect upon being in the world. The young people found 
that playing music together involved more than just 
learning skills; it provided a space for self-understanding, 
social interaction, and societal connection. The art-based 
group-oriented element likely contributed to their sense 
of reconnection.

Strengths and limitations
Due to challenges with recruiting participants and con-
ducting interviews amid COVID-19 and sick leave, 
recruitment for our study lasts 2 years. However, that 
lengthy recruitment period afforded us an unique oppor-
tunity to adopt a reflective attitude and remain flexible 
in understanding the phenomenon under study in new, 
manifold ways instead of merely confirming what is 
already known [41]. In short, because we did not seek a 
“quick fix” understanding, the meaning of ABVR was 
allowed to mature.

The data represented both current and previous par-
ticipants in ABVR, which can be viewed as both a limi-
tation and a strength. Whereas past participants had to 
speak about ABVR in retrospect and were liable to forget 
nuances, current participants could have been too close 
to the phenomenon and without the necessary distance 
to perceive what meaning ABVR might have in their 
lives. At the same time, the variation in the data provided 
us with more nuances of the phenomenon.

This phenomenological study aimed to develop insight 
into participation in art-based vocational rehabilita-
tion from the experiences of young people. Its strength 
lies in the rich and detailed descriptions of the phenom-
enon, revealed through the lived experiences of the par-
ticipants. The findings are highly context-dependent, 
deeply rooted in the specific experiences and context of 
the study. In line with phenomenological approaches, we 
seek to broaden the understanding of the phenomenon 
rather than explain or generalize findings. While the 
study captured the potential of art-based vocational reha-
bilitation, our descriptions allow other researchers to use 
our findings in planning future research and determining 
applicability to similar contexts and groups. However, to 
generalize findings to a larger population, future research 
should incorporate standardized metrics or validated 
questionnaires to measure outcomes such as quality of 
life or skill improvements. This approach could provide 
a more comprehensive understanding of the outcomes, 
achievable through a mixed-methods approach combin-
ing phenomenological insights with quantitative data.

Last, our data mainly represented participants who 
were confident in ABVR, as we struggled to recruit 
those who were dissatisfied or had dropped out. This 
difficulty may stem from using NAV employees familiar 
with ABVR, but not directly involved in the programs, 
for recruitment. Despite our efforts to include a diverse 
sample, the participants generally had a positive view 
of ABVR. However, we included interview questions 
about the program’s weakness and suggestions for future 
improvements to ensure a comprehensive evaluation.

Conclusion
Participating in ABVR allowed young participants to 
realize that their current circumstances could change, 
offering them steps towards a different everyday life. In 
ABVR, they engaged with all eight parts of the matter-
ing wheel—not all equally but enough to describe their 
transitioning from isolation and limited meaningful 
activities to developing friendship, gaining recognition, 
and experiencing mastery. This shift moved them from 
marginalized existence to a more nuanced and fulfill-
ing life, where they felt valued and could contribute to 
themselves, the group, and society. The question remains 
whether these outcomes are specific to ABVR or if they 
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could be achieved through other vocational rehabilitation 
programs. It may not be the art itself that is decisive, but 
rather the program’s design, which enables staff and peers 
to recognize and acknowledge individuals’ potential and 
identity, fostering a sense of belonging and mattering.

Practical implications
When designing vocational rehabilitation programs 
for young people, it is important to consider the con-
cepts of mattering and citizenship. Our study indicates 
that young people who have disengaged from work and 
education require more than just training and skills for 
accessing and maintaining employment and education. 
They often lack opportunities to form friendships and 
experiences that foster mastery and self-efficacy. There-
fore, it is crucial to create environments where they can 
develop competencies beyond formal competence (i.e. 
credits), interact with peers, and feel safe to express 
their authentic selves. Art-based activities can act as a 
vital stepping stone toward work and education, provid-
ing participants with essential initial steps in the right 
direction and instilling hope for the future. By fostering 
environments where individuals can both feel valued 
and contribute meaningfully, systems and organizations 
can empower individuals to achieve well-being and par-
ticipate in societal change. For example, educational 
settings, workplaces, and community programs that 
integrate practices of recognition and opportunities for 
meaningful contribution though arts-based activities and 
groups, can enhance individuals’ sense of mattering [34]. 
In such settings, they can learn to face challenges while 
feeling significant to themselves and others. Develop-
ing a more nuanced understanding of their abilities and 
potential is essential. For individuals with complex issues 
to achieve full citizenship, they need to feel a sense of 
belonging, significance, and value [34, 37, 45]. This rec-
ognition of personhood can occur in interactions with 
staff [53], and peers. Additionally, providing spaces where 
they can interact with like-minded individuals can ben-
efit both the individuals and society. To achieve this, soci-
ety must assume greater responsibility for individuals 
and not place excessive responsibility on individuals or 
any single service.

Our qualitative phenomenological study reveals inter-
esting findings on art-based vocational rehabilitation, 
including reshaping self-perception, enhancing confi-
dence, and fostering a sense of citizenship and matter-
ing. These findings should be considered alongside other 
studies and evidence. As it is premature to draw defini-
tive conclusion from a single study, we suggest expanding 
vocational rehabilitation programs and simultaneously 
researching their impact on young people’s transition to 
work, education, and training, as well as their emotional 
needs. Investigating how these programs are utilized and 

perceived by young people can guide future recommen-
dations for integrating them into broader employment 
and educational policies, highlighting the significance of 
feeling valued and attaining full citizenship.

Abbreviations
ABVR	� Art-based vocational rehabilitation
NAV	� The Norwegian Labour and Welfare Service
RLR	� Reflexive Lifeworld Research

Supplementary Information
The online version contains supplementary material available at ​h​t​t​p​​s​:​/​​/​d​o​i​​.​o​​r​
g​/​​1​0​.​​1​1​8​6​​/​s​​4​0​3​5​9​-​0​2​5​-​0​2​5​9​7​-​0.

Supplementary Material 1

Acknowledgements
We extend our gratitude to the young participants for their engagement and 
willingness to share their experiences in art-based vocational rehabilitation. 
We also thank Ingunn Skjesol and the Mental Health Research Group at Nord 
University for their input from the conceptual stage to the completion of the 
manuscript, and Matt T. for his language editing. Additionally, we appreciate 
the valuable discussions with various stakeholders during meetings, 
workshops, and conferences throughout the research process.

Author contributions
KBØ played a lead role in conceptualization, data collection, analysis and 
writing the original draft and improved the manuscript based on DH 
comments. DH provided supporting role in theoretical concepts and writing 
of the original draft. Both authors agreed to the final draft of the paper 
submitted and take responsibility for its content.

Funding
Open access funding provided by Nord University
This study was financially supported by Nord University, Norway.

Data availability
No datasets were generated or analysed during the current study.

Declarations

Ethics approval and consent to participate
This study was approved by the Norwegian Centre for Research Data 
(No.783042), now Sikt. A pre-assessment request for the study was also 
submitted to the Regional Committee for Medical and Health Research (REK). 
Because the REK (No. 309516) considered the study to not be a medical or 
health-related project, it fell outside the Health Research Act and was thus not 
subject to further ethical approval. All participants provided written informed 
consent prior to enrollment in the study.

Competing interests
The authors declare no competing interests.

Consent to publish
All participants agreed that we could publish articles based on their interview 
data.

Consent to participate
Participants have provided their written informed consent to take part in the 
study.

Ethics declaration
This study was assessed by the Centre for Research Data (No. 783042). A 
pre-assessment request was also submitted to the Committee for Medical 
and Health Research. The committee (No. 309516) determined that the 
study did not qualify as a medical or health-related project, thereby falling 
outside the scope of the Health Research Act and not requiring additional 

https://doi.org/10.1186/s40359-025-02597-0
https://doi.org/10.1186/s40359-025-02597-0


Page 12 of 13Ørjasæter and Heimburg von BMC Psychology          (2025) 13:269 

ethical approval. The authors confirm that all procedures comply with the 
ethical standards of The National Committee for Research Ethics in the Social 
Sciences and the Humanities (NESH) from 2024 and the Helsinki Declaration 
of 1975, revised in 2024.

Received: 22 December 2023 / Accepted: 7 March 2025

References
1.	 Gariépy G, Danna SM, Hawke L, Henderson J, Iyer SN. The mental health 

of young people who are not in education, employment, or training: a 
systematic review and meta-analysis. Soc PSYCHIATRY Psychiatr Epidemiol. 
2022;57(6):1107–21.

2.	 Rahmani H, Groot W. Risk factors of being a youth not in education, employ-
ment or training (NEET): A scoping review. Int J Educ Res. 2023:120:102198-.

3.	 Aamodt I. Norge blant landene med lavest NEET-andel i Europa [Norway 
among the countries with the lowest NEET rate in Europe]. Statistisk sentral-
byrå; 2022. Available from: ​h​t​t​p​​s​:​/​​/​w​w​w​​.​s​​s​b​.​​n​o​/​​a​r​b​e​​i​d​​-​o​g​​-​l​o​​n​n​/​s​​y​s​​s​e​l​​s​e​t​​t​i​n​g​​/​
s​​t​a​t​​i​s​t​​i​k​k​/​​a​r​​b​e​i​​d​s​k​​r​a​f​t​​u​n​​d​e​r​​s​o​k​​e​l​s​e​​n​/​​a​r​t​​i​k​l​​e​r​/​n​​o​r​​g​e​-​​b​l​a​​n​t​-​l​​a​n​​d​e​n​​e​-​m​​e​d​-​l​​a​v​​e​s​
t​-​n​e​e​t​-​a​n​d​e​l​-​i​-​e​u​r​o​p​a

4.	 OECD. Investing in Youth: Norway [Internet]. Paris: Organisation for Economic 
Co-operation and Development; 2018 [cited 2024 Dec 12]. Available from: ​h​t​
t​p​​s​:​/​​/​w​w​w​​.​o​​e​c​d​​-​i​l​​i​b​r​a​​r​y​​.​o​r​​g​/​s​​o​c​i​a​​l​-​​i​s​s​​u​e​s​​-​m​i​g​​r​a​​t​i​o​​n​-​h​​e​a​l​t​​h​/​​i​n​v​​e​s​t​​i​n​g​-​​i​n​​-​y​o​​u​t​
h​​-​n​o​r​​w​a​​y​_​9​7​8​9​2​6​4​2​8​3​6​7​1​-​e​n

5.	 Sadeghi T, Egeland C, Landsverk Hagen A. Unge med oppfølgingsbehov: 
Opplevelser av samhandling med NAV [Young people with follow-up needs: 
Experiences of interaction with NAV] [Internet]. AFI-rapport. Arbeidsfor-
skningsinstituttet, OsloMet - storbyuniversitetet; 2023 [cited 2023 Aug 7]. 
Available from: ​h​t​t​p​​:​/​/​​h​d​l​.​​h​a​​n​d​l​​e​.​n​​e​t​/​1​​1​2​​5​0​/​3​0​5​6​9​0​9

6.	 Brydsten A, Hammarström A, Strandh M, Johansson K. Youth unemployment 
and functional somatic symptoms in adulthood: results from the Northern 
Swedish cohort. Eur J Public Health. 2015;25(5):796.

7.	 Bäckman O, Nilsson A. Long-term consequences of being not in employ-
ment, education or training as a young adult. Stability and change in three 
Swedish birth cohorts. Eur Soc. 2016;18(2):136–57.

8.	 Bond GR, Al-Abdulmunem M, Marbacher J, Christensen TN, Sveinsdottir V, 
Drake RE. A systematic review and meta-analysis of IPS. Supported employ-
ment for young adults with mental health conditions. Adm Policy Ment 
Health Ment Health Serv Res. 2023;50(1):160–72.

9.	 Stea TH, Bertelsen TB, Fegran L, Sejersted E, Kleppang AL, Fyhn T. Interven-
tions targeting young people not in employment, education or training 
(NEET) for increased likelihood of return to school or employment—A 
systematic review. PLoS ONE. 2024;19(6):e0306285.

10.	 Åsheim H. Den Institusjonelle utholdenheten– om unges erfaringer med 
langvarige avklaringsprosesser [The institutional endurance– Young people’s 
experiences with prolonged clarification processes]. 2018 [cited 2023 Jul 28]; 
Available from: ​h​t​t​p​​:​/​/​​h​d​l​.​​h​a​​n​d​l​​e​.​n​​e​t​/​1​​1​2​​5​0​/​2​5​9​0​9​5​5

11.	 Hardoy I, Røed K, von Simson K, Zhang T. Effekter av arbeidsmarkedspolitikk 
rettet Mot Ungdom i Nord-Europa– en meta-analyse [Effects of labor market 
policies targeted at youth in Northern Europe– A meta-analysis]. Søkelys På 
Arb. 2017;34(3):167–81.

12.	 van der Wel KA, Hermansen Å, Dahl E, Saltkjel T. Utsatte unges livsbaner Før 
Og Etter NAV-reformen: Flere «integrerte», Sammenhengende, progressive 
Og effektive Forløp?? [Welfare trajectories among vulnerable youth before 
and after the ‘NAV-reform’: Integrated, cohesive, progressive and effective]. 
Tidsskr Velferdsforskning. 2021;24(1):62–84.

13.	 Arbeids- og inkluderingsdepartementet. Forskrift om oppfølgingstiltak i 
Arbeids- og velferdsetatens egenregi [Ordinance on follow-up measures in 
the labor and welfare administration’s own management] [Internet]. R76-12-
03 2024. Available from: ​h​t​t​p​​s​:​/​​/​l​o​v​​d​a​​t​a​.​​n​o​/​​d​o​k​u​​m​e​​n​t​/​​S​F​/​​f​o​r​s​​k​r​​i​f​t​​/​2​0​​2​3​-​0​​6​-​​2​
0​-​​1​0​7​​3​/​K​A​​P​I​​T​T​E​L​_​4​#​%​C​2​%​A​7​4​-​1

14.	 Ordinance concerning labor market initiatives. Forskrift om arbeidsmarked-
stiltak [Ordinance concerning labor market initiatives] [Internet]. Lovdata. 
2015. Available from: ​h​t​t​p​​s​:​/​​/​l​o​v​​d​a​​t​a​.​​n​o​/​​d​o​k​u​​m​e​​n​t​/​​S​F​/​​f​o​r​s​​k​r​​i​f​t​/​2​0​1​5​-​1​2​-​1​1​-​1​
5​9​8

15.	 Ministry of Labour and Social Affairs. NAV i en ny tid - for arbeid og aktivitet 
[NAV in a new era– for work and activity] [Internet]. 2016. Available from: ​h​t​t​p​​
s​:​/​​/​w​w​w​​.​r​​e​g​j​​e​r​i​​n​g​e​n​​.​n​​o​/​c​​o​n​t​​e​n​t​a​​s​s​​e​t​s​​/​8​f​​9​e​5​6​​5​2​​8​f​b​​3​4​0​​e​b​9​f​​6​5​​1​5​c​​c​2​1​​a​b​5​1​​1​9​​
/​n​o​​/​p​d​​f​s​/​s​​t​m​​2​0​1​5​2​0​1​6​0​0​3​3​0​0​0​d​d​d​p​d​f​s​.​p​d​f

16.	 Fancourt D. What is the evidence on the role of the arts in improving health 
and well-being. A scoping review. Copenhagen: WHO Regional Office for 
Europe. 2019 (Health Evidence Network (Hen); 2019.

17.	 Van Lith T, Schofield MJ, Fenner P. Identifying the evidence-base for art-based 
practices and their potential benefit for mental health recovery: A critical 
review. 2013;35:1309–23.

18.	 Goodman-Casanova JM, Guzman‐Parra J, Mayoral‐Cleries F, Cuesta‐Lozano D. 
Community‐based Art groups in mental health recovery: A systematic review 
and narrative synthesis. J Psychiatr Ment Health Nurs. 2024;31(2):158–73.

19.	 Maina G, Li Y, Fang Y, Amoyaw J, Pandey M, Herzog T, et al. Exploring arts-
based interventions for youth substance use prevention: a scoping review of 
literature. BMC Public Health. 2022;22(1):2281–2281.

20.	 Tam H lin, Shik AW, Lam yan. SS ling. Using expressive arts in relapse preven-
tion of young psychotropic substance abusers in Hong Kong. Child Youth 
Serv Rev. 2016; 60:88–100.

21.	 Coholic D, Schinke R, Oghene O, Dano K, Jago M, McAlister H, et al. Arts-
based interventions for youth with mental health challenges. J Soc Work JSW. 
2020;20(3):269–86.

22.	 Macpherson H, Hart A, Heaver B. Building resilience through group visual arts 
activities: findings from a scoping study with young people who experience 
mental health complexities and/or learning difficulties. J Soc Work JSW. 
2016;16(5):541–60.

23.	 Donovan R. Art therapy with juvenile offenders-building on community, 
strengths and self-esteem: A literature review. Expressive Ther Capstone 
Theses [Internet]. 2022;585. Available from: ​h​t​t​p​s​:​​​/​​/​d​i​g​i​t​​a​l​c​​o​m​m​​o​n​​s​​.​l​​e​s​l​​e​​y​.​​e​​d​u​​
/​e​​x​p​r​e​s​s​i​​v​e​_​t​h​e​​s​e​s​/​5​8​5

24.	 Wood L, Ivery P, Donovan R, Lambin E. To the beat of a different drum: 
improving the social and mental wellbeing of at-risk young people through 
drumming. J Public Ment Health. 2013;12(2):70–9.

25.	 Efstathopoulou L, Bungay H. Mental health and resilience: arts on prescrip-
tion for children and young people in a school setting. Public Health. 
2021;198:196–9.

26.	 Zarobe L, Bungay H. The role of arts activities in developing resilience and 
mental wellbeing in children and young people a rapid review of the litera-
ture. Perspect Public Health. 2017;137(6):337–47.

27.	 Bungay H, Vella-Burrows T. The effects of participating in creative activities on 
the health and well-being of children and young people: a rapid review of 
the literature. Perspect Public Health. 2013;133(1):44–52.

28.	 Golden TL, Ordway RW, Magsamen S, Mohanty A, Chen Y, Ng TW. Supporting 
youth mental health with arts-based strategies: a global perspective. BMC 
Med. 2024;22(1):7–7.

29.	 Clift S, Phillips K, Pritchard S. The need for robust critique of research on social 
and health impacts of the arts. Cult Trends. 2021;30(5):442–59.

30.	 Calero C, Diez VG, Soares YSD, Kluve J, Corseuil CH. Can arts-based interven-
tions enhance labor market outcomes among youth? Evidence from a 
randomized trial in Rio de Janeiro. Labour Econ. 2017;45(April):131–42.

31.	 Bruun EF, Larsen LM, Aadnesen TN. Fra Utenforskap Til mestring [From 
exclusion to mastery]. DRAMA– Nord Dramapedagogisk Tidsskr. 
2018;(02–03):69–72.

32.	 Fyhn T, Radlick RL, Sveinsdottir V. Unge Som står utenfor arbeid, opplæring 
Og utdanning (NEET). En analyse av unge i NEET-kategorien [Young people 
outside work, training, and education (NEET). Analysis of youth in the NEET 
category]. NORCE Helse. 2021;(Rapport 2-2021).

33.	 Prilleltensky I, Scarpa MP, Ness O, Di Martino S. Mattering, wellness, and 
fairness: psychosocial goods for the common good. Am J Orthopsychiatry. 
2023;93(3):198–210.

34.	 Prilleltensky I, Prilleltensky O. How people matter: why it affects health, happi-
ness, love, work, and society. Cambridge: University; 2021.

35.	 Heimburg DV, Prilleltensky I, Ness O, Ytterhus B. From public health to public 
good: toward universal wellbeing. Scand J Public Health. 2022;50(7):1062–70.

36.	 Prilleltensky I. Mattering at the intersection of psychology, philosophy, and 
politics. Am J Community Psychol. 2020;65(1–2):16–34.

37.	 Ponce AN, Rowe M. Citizenship and community mental health care. Am J 
Community Psychol. 2018;61(1–2):22–31.

38.	 Rowe M. Citizenship and mental health. New York: Oxford University Press; 
2015.

39.	 Quinn N, Bromage B, Rowe M. Collective citizenship: from citizenship and 
mental health to citizenship and solidarity. Soc Policy Adm; 2019.

40.	 Reis G, Bromage B, Rowe M, Restrepo-Toro ME, Bellamy C, Costa M, et al. 
Citizenship, social justice and collective empowerment: living outside mental 
illness. Psychiatr Q. 2022;93(2):537–46.

https://www.ssb.no/arbeid-og-lonn/sysselsetting/statistikk/arbeidskraftundersokelsen/artikler/norge-blant-landene-med-lavest-neet-andel-i-europa
https://www.ssb.no/arbeid-og-lonn/sysselsetting/statistikk/arbeidskraftundersokelsen/artikler/norge-blant-landene-med-lavest-neet-andel-i-europa
https://www.ssb.no/arbeid-og-lonn/sysselsetting/statistikk/arbeidskraftundersokelsen/artikler/norge-blant-landene-med-lavest-neet-andel-i-europa
https://www.oecd-ilibrary.org/social-issues-migration-health/investing-in-youth-norway_9789264283671-en
https://www.oecd-ilibrary.org/social-issues-migration-health/investing-in-youth-norway_9789264283671-en
https://www.oecd-ilibrary.org/social-issues-migration-health/investing-in-youth-norway_9789264283671-en
http://hdl.handle.net/11250/3056909
http://hdl.handle.net/11250/2590955
https://lovdata.no/dokument/SF/forskrift/2023-06-20-1073/KAPITTEL_4#%C2%A74-1
https://lovdata.no/dokument/SF/forskrift/2023-06-20-1073/KAPITTEL_4#%C2%A74-1
https://lovdata.no/dokument/SF/forskrift/2015-12-11-1598
https://lovdata.no/dokument/SF/forskrift/2015-12-11-1598
https://www.regjeringen.no/contentassets/8f9e56528fb340eb9f6515cc21ab5119/no/pdfs/stm201520160033000dddpdfs.pdf
https://www.regjeringen.no/contentassets/8f9e56528fb340eb9f6515cc21ab5119/no/pdfs/stm201520160033000dddpdfs.pdf
https://www.regjeringen.no/contentassets/8f9e56528fb340eb9f6515cc21ab5119/no/pdfs/stm201520160033000dddpdfs.pdf
https://digitalcommons.lesley.edu/expressive_theses/585
https://digitalcommons.lesley.edu/expressive_theses/585


Page 13 of 13Ørjasæter and Heimburg von BMC Psychology          (2025) 13:269 

41.	 Dahlberg K, Dahlberg H, Nyström M. Reflective lifeworld research. 2nd ed. 
Lund: Studentlitteratur; 2008.

42.	 Pettersen H. Psykisk Helse, Medborgerskap Og Menneskerettigheter 
[Mental health, citizenship, and human rights]. Tidsskr Psyk Helsearbeid. 
2022;19(1):29–39.

43.	 Rowe M, Davidson L. Recovering citizenship. Isr J Psychiatry Relat Sci. 
2016;53(1):14–21.

44.	 Russell C. Does more medicine make Us sicker? Ivan Illich revisited. Gac Sanit. 
2019;33(6):579–83.

45.	 Nord-Baade S, Rowe M. Homeless at heart, and in Mind: exploring citizenship 
and mattering. Nord J Wellbeing Sustain Welf Dev. 2023;2(1):34–41.

46.	 Baumeister RF, Leary MR. The need to belong: desire for interper-
sonal attachments as a fundamental human motivation. Psychol Bull. 
1995;117(3):497–529.

47.	 Corrigan PW, McCracken SG. Place first, then train: an alternative to the medi-
cal model of psychiatric rehabilitation. Soc Work. 2005;50(1):31–9.

48.	 Hyggen C. Etterlater arbeidstrening Arr Hos unge Ledige?? Et vignett-
eksperiment av arbeidsgiveres Beslutninger Ved ansettelser av unge i Norge 
[Does job training leave scars on unemployed youth? Vignette experiment 
on employers’ hiring decisions for young people in Norway]. Søkelys På Arb. 
2017;34(4):236–51.

49.	 Zhang T. Virker arbeidspraksis i Ordinær virksomhet Etter Sitt formål? [Does 
work practice in ordinary businesses serve its purpose? Spotlight on work]. 
Søkelys På Arb. 2016;33(1–2):45–65.

50.	 Sveinsdottir V, Lie SA, Bond GR, Eriksen HR, Tveito TH, Grasdal AL, et al. Indi-
vidual placement and support for young adults at risk of early work disability 
(the SEED trial). A randomized controlled trial. Scand J Work Environ Health. 
2020;46(1):50–9.

51.	 Sabella K. Factors that hinder or facilitate the continuous pursuit of educa-
tion, training, and employment among young adults with serious mental 
health conditions. Psychiatr Rehabil J. 2021;44(4):373–80.

52.	 Varkøy Ø.… nytt liv av daude gror. Om å puste nytt liv i døde talemåter [… 
new life from the dead grows. On breathing new life into dead expressions]. 
In: Varkøy Ø, editor. Om nytte og unytte [On usefulness and uselessness]. 
Oslo, Norway: Abstract forlag AS; 2012.

53.	 Chapman K, Dixon A, Ehrlich C, Kendall E. Dignity and the importance of 
acknowledgement of personhood for people with disability. Qual Health Res. 
2023;10497323231204562–10497323231204562.

Publisher’s note
Springer Nature remains neutral with regard to jurisdictional claims in 
published maps and institutional affiliations.


	﻿Becoming a valued member of society: the meaning of Art-Based vocational rehabilitation in the Norwegian labour and welfare service
	﻿Abstract
	﻿Introduction
	﻿Method
	﻿Setting
	﻿Data collection
	﻿Data analysis
	﻿Ethical considerations

	﻿Findings
	﻿Experiencing a sense of belonging
	﻿Building friendships
	﻿Empowering through goal-oriented rehabilitation
	﻿Developing authenticity
	﻿Believing that one matters

	﻿Discussion
	﻿Strengths and limitations

	﻿Conclusion
	﻿Practical implications

	﻿References


